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Background to the Programme
To develop a comprehensive, accredited, professional education and training 
programme which would focus on the implementation of the An Cosan / Fledglings 
Manual.



Rationale for the programme

Professionalise and upskill the ECCE workforce using current frameworks

Better prepared, skilled and competent workforce improves the quality of 

centre based early childhood experiences for children (Vandenbroeck, 2011)

 Services located in areas of disadvantage

Young children experiencing poverty are more likely to benefit from the 

provision of high quality ECCE (Starting Strong II Report, OECD 2006) 



Aim and Objectives of the Evaluation
To investigate the implementation of the Quality through 

Professionalisation programme to trainers and early years educators.
Objectives:

1. Conduct a profile analysis of the preschools involved in the programme

2. Assess the quality of provision within services post-training delivery

3. Ascertain the perceived impact on early years educators knowledge, skills and 
competencies

4. Investigate the experiences of the managers/trainers who participated in the 
programme

5. Conduct a process evaluation investigating the reach, effectiveness, adoption, 
implementation and maintenance of the training programme



The Training Programme

Two phases of training associated with the Quality through Professionalisation programme:

1. Training of Trainers

2. Training of Early Years Educators

Programme resources to support the implementation of both programmes included:

1. The An Cosan/ Fledglings Early Years Manual

2. The Train the Trainer Manual

3. QQI Level 6 Module Descriptor

4. Fledgling’s Brochure

5. Special Purpose Award QQI Level 7 Additional Needs.



Programme Resources





Overview of Research Methodology

Research Framework RE-AIM (Glasgow et al. 1999)

Research design (1) Cross-sectional
(2) Process evaluation

Tools Preschool Quality Assessment (PQA)
Rating scales 
Direct observation
Interviews
Focus groups 

Data analysis Qualitative data:
Content analysis

Quantitative data:
Descriptive statistics
Cross-tabulations
Correlations



RE-AIM Framework 
(Glasgow et al. 1999)

Reach

Effectiveness

Adoption

Implementation

Maintenance



Timeline of Evaluation 

Direct 
Observation

Training 
Cohort 1

Direct 
Observation

Training 
Cohort 2

Interviews
(Trainers/ 

managers and 
co-ordinator)

Focus groups 
(Early Years 
Educators)

Programme 
Delivery

(Jan-May 14)

Preschool 
Quality 

Assessments 
(Preschools)

April ‘14 May ‘14 June ‘14 June ‘14 July ‘14

Reach, Effectiveness, Adoption Adoption
Implementation,

Maintenance
Adoption,

Maintenance 

Post-Programme 
Delivery
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The Programme Participants (p.39)

FETAC Level 5 was 
the dominant 
qualification

The number 
of children 
participating 
in the 
programme

The number 
of staff 
working 
within the 
services

270

55

44



Quality within preschools 

Trainers perspectives of programme

Programme Impact on Staff



Results: Preschool Quality Assessment



Curriculum Planning & Assessment
 Evidence of HighScope curriculum being used to guide teaching practices

 All literature on the walls inside and outside of the rooms were derived from the HighScope

curriculum model

 Staff observed maintaining records on children and families 

 Staff sometimes use a team teaching model and share responsibilities for planning and 

implementing programme activities

 Staff use observation as a method to assess children’s developmental progress.



Adult-Child Interactions
 Increased use of open-ended questions

 Strategies to promote interactions with children whose first language was not English

 Increase anecdotal note-taking

 Using language to model and name 

 Involve children in conflict resolution

 Minimise interruption of conversations

 Promote child-initiated play
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Interviews: Trainers Experiences

Delivery of 
training of 

trainers

Delivery of 
training to 
early years 
educators

Implementing 
learning 
within 

preschool 
settings

Sustainability 
of the 

programme

• Expectations of training varied
• Confidence in delivering training to 

Early Years Educators
• By-products from participating in the 

training

• The structure and scheduling of the 
training programme

• Using the An Cosán / Fledglings Early 
Years Manual• All we need is time!

• Translating the learning to others

• Time is a key consideration
• Readiness for change
• Community of practice
• Annual training refresher
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Perceived Impact on Staff



Participant Feedback after Training



Focus Groups: Staff Experiences

1. Knowledge of 
training prior to 
commencement

2. Staff perception 
of quality within 

early years 
settings

3. Fondest 
memories of the 

training 
programme

4. Impact of the 
training 

programme on 
practice

5. Necessary 
ingredients for 

training 
programmes

• Inconsistency in knowledge
• Anxiety about taking part
• Feeling of discontent (Level 6)

• Predictors of quality don’t work in isolation
• Fostering an ethos of CPD
• Child focused approach
• The use of a well-established curriculum
• Low staff child ratios 
• A good manager

• The second half of training
• Opening Circle activities
• The trainers
• Working in groups

• Increased knowledge of Aistear and Siolta
• Less daunted about frameworks
• Working more as a team
• Using action and development plans
• Non-contact time required

• Well orgainised and well planned
• Clear understanding from outset
• Good communication
• Effective tutor
• Scheduling of training
• Interactive & stimulating activities



Key Learning & Legacies

Engaging in Change – The Importance of time and the ‘Lead-in’ phase

 Involving the Users of the Programme

Continued Professional Development has an Impact

Translating Learning into Practice



Legacy of the Tallaght NEYAI



Sign-posting for Policy

Allocation of child-free hours

Opportunities for continuing professional development

Investment in leadership

Support for national framework implementation



“There are so many elements that make up a high quality

service; happy staff, well qualified staff, a service that

promotes professional development, good communication

with parents, a relaxed calm environment, low ratios, a

good manager, the list goes on… but you need all of these

things to be at play – there’s no use in one or two. You’ll

know a high quality service as soon as you walk in the door

– the children are happy, they love being there, the staff

are happy and they love being there – there is a certain

atmosphere and you just know”.



For Further Details on the Evaluation

mmccormack@earlychildhoodireland.ie
modwyer@earlychildhoodireland.ie

Early Childhood Ireland
Hainault House
Belgard Square
Tallaght, Dublin 24

Tel: +353 (0) 1 4040645 
Fax: +353 (0)1 4057109

mailto:mmccormack@earlychildhoodireland.ie
mailto:modwyer@earlychildhoodireland.ie


Thank you to all involved in the Tallaght NEYAI Programme


